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T h" FLANA 2023 report comes at a pivotal

I moment in the educatron sector in Kenya,

I ..ros Africa and globally. The report is the
second by Usawa Agenda since we began to count
down the last decade of two important national
and global education aspirations, with barely six
years left to go for both. The world is counting down
the last decade of the global agenda 2030 whose
educational aspirahon as articulated in the SDG 4 is
to: "Ensure inclusive and equitable quality education
and promote lifelong learning opportunihes for all. 1"

Kenya is, besides SDG 4, also counhng down the last
decade of the grand national Vision 2030, in which
education is considered one of the main enablers of

national development. The overall educational goal of
Vision 2030 is: offer Kenyans a globally competitive,
quality and relevant educahon and trainrng. ln Africa,
the continent's highest polihcal organ, the African
U nion, has designated the year 2024 as the year of
education with the theme: "Educate an African fit for
the 2lst Century: Building resilient educatron systems
for increased access to inclusive, lifelong, quality, and
relevant learning in Africa."

Globally, the report comes at a time of intense
discussions around the SDG 4 indicator 4.1.1a and the
ability of the countries in the global south to avail the
required data to sustain it as a tier one indicator. This
conversation is hugely consequential for advancement
of educatron in this region. ln Kenya, the country is

grappling wrth a transition to the com petency-basedEmphasis added
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curriculum (CBC)-a process that is replete with
challenges, owing mostly to ill-preparation for the
transition. This report also comes out as the country is

grappling with a challenging transitron of the first two
cohorts of the CBC learners through junior school and
preparation for the pioneer group's transition to senior
school at the end of 2025. The implementation of the
new curriculum has continued to elicit heated debate,
which has moved from questions about its technical
viability to availability of the requislte resouTces and
general quality of its implementaton, which many
argue, could leopardise its success.

This report presents the findings of the second
independent assessment of learning in the country
after the outbreak of COVID-19 that forced the
country to shut schools for 9 months. The report thus
highlights a number of things that could help advance
three discourses: lt offers insights into the learning
achievement in the new (CBC) era, to help shift the
focus of the debate around the new curriculum to the
issues reflected in the goal of the ongoing curriculum

reforms. lt similarly offers us the opportunity to reflect
on the road towards achievement of SDG 4, which
Kenya is a subscriber to. lmportantly, it seeks to fill in
any data gaps that exist in what the country requires
for SDG reporting and offers a peek into what the
future (post-2030) global educatton development
agenda could look like, by highlighhng the need to look

beyond inclus ion, to justrce.

It is my expectation that everyone who reads this
report, whether through the lenses of the nahonal
goals of educatron, or the global vision of an equitable
quality education for ALL, will find it worth of
dispassionate engagement with. The data upon which
this report is based will also be shared once we have

gone through the rigorous process of ensuring that
such sharing is done in ways that comply with the data
protechon laws of Kenya. Once we share the data,
we will encourage academics, graduate students and

other researchers to mine it for non-profit causes, to
generate further engagement and enhance its utility.
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? his would be Uwezo's Sth learning assessment

I r."ror, for Kenya. lt is, however, the 1st
I Foundational Literacy and Numeracy

Assessment (FLANA) Report. We have rebranded
the report to highlight the fact that the scope of the
assessment upon which it is based is limited to literacy
and numeracy. The rebranding has been necessitated
by the fact that new areas of foundational learning
have emerged, including values and life skills, whose
assessment is not covered in this report. This report,
like its predecessors, confirms that the question we
asked when we began in 2009 is still relevant: Are Our
Children Leorning? But it also affirms a more salient
issue that we have surfaced over the years - inequity
in access to quality education that is embedded in

systemic injustrces. This implies an undesirable pattern
of who accesses and benefits from quality education,
hence, the modification of the original question to:Are
ALL Our Children Leorning?

This is the first time that we assessed children purely

on the CBC curriculum. The findings reveal mixed
fortunes in learning outcomes, with discernible gains

in numeracy generally but also gains for girls and

decline in literacy and stagnation for boys.

This report provides a realistic outlook of the status
of schooling and learning in Kenya, in the wake of
sustained pursuit of legal, policy and institutronal
reforms in education since 2010 following the
promulgation of the Conshtutron that brought the
following structu ra I cha nges:

1) Basic educahon became a constitutional right
through the provisions of Article 53(1);

2\ The provision of educatron became a shared
function between the National and County
governments (lV Schedule of the Constrtution),

3) The Teachers' Service Commission (TSC) was
established as an independent Constitutional
Commission with the mandate of among other
things to:

r Ensure that teachers comply with the teaching
standards prescribed by the Commission;

r Manage the payroll of teachers in its
em ployme nt;

r Facilitate career progression and professional
development for teachers in the teaching
service including the appointment of
headteachers and p rincipa ls; and

r Monitor the conduct and performance of
teachers in the teaching service.

Since then, the country has pursued policy, legal and
institutional reforms to comply with the Constituttonal
requirements to provide free and compulsory basic
education, which is defined in the Basic Education
Act 2013 as "12 uninterrupted years of continued
learning". These reforms climaxed in the roll out
in 2019 of the com pete ncy-based curriculum. The
curriculum praised widely by many stakeholders was
seen as the panacea to addressing quality concerns.

Our evidence (the first on the scene) from 2009 had
revealed a sharp contrast between the education
inputs and the learning outcomes; that indeed children
were in school, but were not learning. A significant
number of those completing primary education were
unable to read or perform basic literacy and numeracy
tasks. For six years, Uwezo2 conducted cilzen-led
assessments using simple but rigorous tools in reading
and community volunteers at the households to
ensure coverage of the out of school children.

2 The precursor ol Usawa Agenda
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This was contrnued in 2021 by Usawa Agenda after a

five-year h iatus.

The findings of the assessments revealed that learning
outcomes were not only low, but were also inequitably
distributed. The shades of inequality glared in the
lens of disability, geographical placement pitting
rural to urban areas, gender, low against the high
income households, the dichotomy of private versus
public primary schools and variations across the
counties. lndeed, the picture of inequality in learning
outcomes could perhaps be considered as one of the
greatest unintended challenges to universalising basic
education.

Key findings in the 2021 tearning
assessment report

ln 2021, Usawa Agenda released the 7th learning
assessment report. The report presented the following
5 facts about learning and education in Kenya:

1. Only 2 in 5 grade 4learners are at least meeting
expectations in reading a grade 3 appropriate
E nglish text.

2. Grade 4 children born to mothers with tertiary
education are 80% and 620/o more likely to meet
or exceed expectahons in reading a grade 3

appropriate English text and solving a grade 3
appropriate numeracy problem respectively
than those born to mothers with utmost primary
education.

3. 1 in 5 girls with disability dropped out of school
due Covid-19 enforced schools' closure.

4. Teacher/classroom ratio is the most significant
school-level factor that contributes posihvely to
the school's mean score in national examinations.

5. 3 in 10 children of pre-school age are out of
school and 3 in 10 children enrolled in ECDE are
overage.

Since 2021, the Ministry of Educatron has among other
reforms implemented the following:

1) Accelerated the transition to cBC; and

2\ Through KICD and in partnership with other
organisations, developed a parental engagement
and empowerment model that is currently in trial
stages.

The Office of the President on its part, set up the
Presidential Working Party on Education Reforms
to streamline the education sector. lts findings have
elicited widespread debate and efforts to translate
some of its recommendations into laws and policies for
implementahon are ongoing.

We went back in June/uly 2023 to all the 47 counties
in the country. We worked with 54 trainers, 51 partner
organrsahons and 51 county coordinators to deploy
over 1,996 volunteers, 1,953 village elders,227

village coordinators, with the support of chiefs and

assistant chiefs to cover 1,996 enumerahon areas.

We visited 38,634 households spread across country,
reached 59,201 children and assessed 39,298 of them,
who met the criteria (age 6-15 years). We visited
1,813 primary schools (a mix of public and private)

and assessed their facilities, personnel, leadership,
enrolment levels and performance in the 2022 nahonal
examinations (KCPE). These schools had a combined
learner populatron of I,041,627 out of which 888,321
learners were enrolled in the primary and junior school
sections, while 153,306 were enrolled in the early
childhood development educatron (ECDE) section.

The 2023 FLANA assessment focused on the ability
of children to read and comprehend English and

complete basic numeracy tasks, set at grade 3 level.

This report, presents learning outcomes of all assessed

children, learners in grade 4 who were expected to
have completed the grade 3 level work by the time of
the assessment, as well as grade six and class eight,
who were completing primary education (albeit in

different systems). The report further highlights both
home and school factors that influence learning, and
underscores observable inequalities as well as reckons

with the underlying drivers of the observed learning
outcomes and their d istribution.

KEY FACTS ON LEARNING !N
THE CBC-ERA KENYA IN 2OZ3

FACT ONE: 1 in 5 chlldren of school age in

households headed by adults without formal

education are out of school.

FACT TWO:2 in 10 class 8 learners and 3 in 10

grade 6 learners could not meet expectahons

in reading a grade 3 appropriate English text.

FACT THREE: 2 in 5 grade 4 learners are at

least meeting expectations in reading a grade

3 appropriate English text.

FACT FOUR: The gap between the likelihood

to achieve better learning outcomes when

attending a private primary school and a

public primary school is widening in favour of
private schools.

FACT FIVE: Women teach in our public

primary schools, but men manage them:

6 in 10 teacherc are women; 3 in 10

headteachers are women; and 1 in 10 Boards

of management (BOM) chairs are women.

Are ALL Our Children Learning?
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Access to SchooI

For children to learn, first they need to be in school.
Concerted efforts have been mounted in the past that
got us to the point where in 2OZI, afler COVID-1g

enforced school closures, only 7.5% of school-
aged children were out of school. This number has

increased in 2023 to 8.5. This section presents an

analysis of access to school and the factors behind the
observed rates.

Fig.l: School enrotment rate

I 9 in 10 children aged 4 to 15 years are enrolled
in school.

16 in 100 children of pre-school age are

out of school.

r 8 in 100 children of primary school age are

out of school.

r On average, 9 in 100 children of school
age are out of school.

r Generally, more boys of school going age

are out of school than girls.
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I Children of school-age in female-headed
households are O.-lyo more likely to be out
of school than their counterparts in male-
headed households.

! Boys of school-age are O.6%o more likely to
be out of school than girls.
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Schoot-aged chitdren out of school by
the education levet ofthe gender ofthe
househo[d head and the chitd

1 in 5 children of school-age in households
headed by adults without formal education is

out of school-more than double the nattonal
average.

Generally, there are more boys than girls out
of school except in households headed by

university graduates, where the percentage of
girls out of school is more than double that of
boys.

Middte

. Rich

Percentage distribution of out of school
children by household wealth

A school-aged child in a poor household
is twice as likely out of school as his/her
counterpart in a rich household.
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Fig. 6: Oistribution of out of school chitdren by
county and enro[ment status

r Mandera County has the highest percentage of
4 to 15-year-old children out of school at thrice
the nahonal average of 9 in 100 children being
out of school.

r A 4 to 1S-year-old child in Mandera County is

nearly 10 times more likely to be out of school

. Never enrotled dropped out Totat out of schooL

than a child of similar age group in Nyamira
County.

7 counties with the highest percentage of
children out of school are all from the Arid and
Semi-arid la nds (ASALs) areas.

The same 7 counties have the highest
percentages of children who have never
enrolled in school.
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Oistribution of out
of schooI children by
county and gender

r 11 of the 46 counties
ranked have a higher
percentage of girls
out of school than
boys: Baringo, Elgeyo
Marakwet, Kajiado,
Kisii, Nyamira, Kericho,
Samburu, M a ndera,
Meru, Taita Taveta and
Vihiga.

r 14 of the 45 counties
ranked have a higher
percentage of child ren
out of school than the
nationalaverage.

r 1 in 10 boys of school-
age are out of school.

r 8 in 100 girls of school
age are out of school.

Distribution of out of
school chi[dren by county
and age

15 in 100 children aged 4-5
years are out of school.

7 in 100 children aged 6-15
years are out of school.

6 in 10 children aged 4-5
years in Mandera County
are out of school-a
4-5-yea r-old child in
Mandera is more tha n

20 times likely to be out
of school compared to
h is/her counterpa rt in
Nyandarua County.

A 4-15-yea r-old child
in Mandera County is

1.0 times as llkely to be
out of school as her/his
cou nterpa rt in Nyamira
Cou nty.

A 4-15-year-old child in
Trans Nzoia County is more
than 10 times as likely to
be out of school as her/his
cou nterpa rt in Nya n da rua
Cou nty.

A 4-15-yea r-old child in
Nairobi City County is more
than three times as likely
to be out of school as her/
his counterpart in Kisumu
City County.
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Fig. 9: Schooling status of children with disabilities
by gender and form of disabitity

NOTE tS = in schoot DO = dropped out; and NE =
ncver enrotted.

r 2 in 10 children with any form of disability are
out of school.

r 15 in 100 children with any form of disability
dropped out of school.

. 5 in 100 children with any form of disability
never enrolled in school.

r Children with autism are more likely to drop
out of school than any other form of disability.

r Children with mental health challenges are the
most likely to never enrol in school.

r Girls with mental health challenges are the
most likely to drop out of school than boys.

. Boys with albinism are more likely to drop out
of school tha n girls.
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Fig. 10: Schooting status of chitdren ated 4-15 years
reached by Srade/class and age

r 3 in 10 children of pre-school age are out of
school.

. 4 in 10 children attending pre-primary 1 are

overaSe.

r 2 in 100 children attending pre-primary l are 9
years or older.

r 2 in 10 children attending pre-primary 2 are

overage.

r 5 in 100 children attending grade 7 are 72
years or older.

r 2 in 100 children in grade 2 are 12 years or
older.

r 4 in 100 children in grade 2 are 5 years or
younger.
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Fig. I1: Percentage distribution oftearners by type of
school enrotled in

3 in 100 children who dropped out of school in
urban areas did so because the school was too
far

3 in 100 children who dropped out of school
did so because the parent/guardian didn't
want them to go to school.

3 in 10 children who dropped out of school did
so because of undisclosed reasons.

School Factors and Learning
Environment

A variety of school-level factors affect learning
outcomes. ln this survey, we visited primary schools
both private and public and assessed a range of factors
about them including leadership, staffing, learner
populatron, sanitation facilities among others. This
section presents highlights from the findings.

Table l: Percentage of schoots reporting the followint
Learning conditions by school type and
location

Schools with
at least one
incident of
children
learning in the
open

6.4

Schools with
at least one
incident of
a shared
classroom

9.7 6.0 5.8 9.2

!

T

I

ChrLd marri.t?

P.renl/tuadi.n d iltn't want

Chitd did nol nlnt to to to schoot
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lr2

242

t67
lll
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Schools with
at least one
incident of
children sitting
on the floor

Schools with an
a d m in ist ratio n
building/ block

Schools with
a playing field
for children in
school

Schools with a
library linked
to online
resources

Schools fully
fenced

Schools
partially fenced
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Percentate 76.6 86.5 77.3 I 87.7 77.g

10.3 2.9

81.1 69.7 82.0

9.3

79.6

30.5 23.8

6.6

FiglZt Percentage distribution of children who
dropped out of schoot by their main reason of
droppint out

r 4 in 10 children who dropped out of school did
so due to lack of fees.

! 13 in 100 children who dropped out of school
did so out of their own desire not to continue
with school.

r 4 in 100 children who dropped out of school
did so because the school was too far.

r 5 in 100 children who dropped out of school
in rural areas did so because the school was
too fa r.

t7 .3

r 2 in 10 schools have libraries nationally.

r 4 in 10 private and 2 in 10 public schools have
libra ries.

21.8 | 36.2 | 18.e

18.9

69.7
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7.O 2.5 7.9 4.4

School Type

Public Private

School loration

Rural Urban
lncident

10.5 7.7

16.7

4.8 18.1 3.3 7L.2

1

77.7

r 2 in 10 children in Kenya are enrolled in a
private primary school or private ECDE Centre

361

Schools with a

library

6.9

National

66.9 88.7



r 1 in 10 public and 3 in 100 private schools had

at least one incident of children sitting on the
floor.

! Private schools generally have better facilities
than public schools.

r Urban schools generally have better facilities
tha n rural schools.

r 7 in 10 public and 9 in 10 private schools are
fully fenced.

r 2 in 10 public and 7 in 10 private schools are
pa rtia lly fenced.

. 74 in 100 public and 5 in 100 private schools
are not fenced.

r Class sizes are consistently smaller in private
schools compared to public schools.

r An average grade 7 class in a private school has

less than a third of the number of learners in a

grade 7 class in a public school.
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Fig. 13: Average number of streams per class/grade
by schoo[ [ocation

Both rural and urban schools have almost
constant number of streams across all
the grades/class, which may indicate high
retention rate.

Fig. 14: Pupil to teacher ratio by type of ECDE centre
and tocation

Public ECDE centres have twice the pupil/
teacher raho of the private ECDE centres.

On average, one ECDE teacher handles 29

lea rners.

One public ECDE teacher handles 31 learners
while one private ECDE teacher handles 15

lea rners.

Tabte 3: Frequentty mentioned chatlenges that
schoots face in detivering quality education to
tearners with SpeciaI Needs

High cost of learning materials 18.4

Parents reluctant to contribute to meet
the full cost 9.0

Lack of specialised personnel 2 3.8

2 in 10 headteachers cited lack of specialised
personnel as their biggest challenge in

delivering quality education to learners with
Special Needs.

L in 10 headteachers cited inadequate
infrastructure as their biggest challenge in

delivering quality education to learners with
Special Needs.

d 
"t',/ ", "/ "f ,f./ "/

rc

r Urban schools have more streams than their
rural counterparts at all levels.

Table 2: Average ctass sizes by school, type

43 33 42PP2

I
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45 31 43

Gradel 38 56

Grade4 73 5U 67

G rade5 74 27 68

Grade5 74 25 67

GradeT 75 18 68

ClassS 78 26 7l

l0 32 l1

16 t5 t5

l0
21 29

59

Type of schoot NationalPublic Private

Factor PercentaBe

L5.7Inadequate funding f rom government

lnadequate infrastructure 10.8

22.4Others
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r 2 in 10 headteachers cited high cost of
learnrng materials as their biggest challenge in
delivering quality education to learners with
Special Needs.

r 16 in 100 headteachers cited inadequate
funding by the government as their biggest
challenge in delivering quality education to
learners with Special Needs.

t 3 in 10 times a case of a child's sexual violatton
was received, it was reported to the police.

r 5 in 10 times a case of a child's sexual violation
was received, the child was counselled.

r 4 in 10 times a case of a child's sexual violation
was received, the child was checked by a

medical professional.

r 1 in 10 times a case of a child's sexual violahon
was received, nothing was done.

Teachers and School Managers

The numbers, competency and motrvatron of teachers
and school managers are crihcal factors for the
performance of schools in national examinations and
for the learning of the children who attend those
schools. This section presents an analysis of these
fa cto rs.
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Fig. 15: Percentage of chitdren reporting sexual
violation by gender and ptace of viotation

r 3 in 1,000 girls and 1 in 1,000 boys reported to
have been sexually violated at home.

t 3 in 1,000 girls and 1 in 1,000 boys reported
to have been sexually violated at a place of
worsh ip.

I 3 in 1,000 girls and 1 in 10,000 boys reported
to have been sexually violated at a neighbour's
place.

I
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Location and Position Held

. Women teqch in the primary schools, but
men mdndge the schools

r 1 in 10 BOM chairpersons are women

! 3 in 10 school heads are women

! 6 in 10 teachers in the schools are women

! 2 in 10 BONzI chairpersons in urban areas are
women

r 4 in 10 school heads in urban areas are women

! 6 in 10 teachers in the schools are women

Fig. l6:
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Fig. 17: Distribution of teachers, headteachers (HTs)
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I 1in 10 headteachers hold a master's
degree.

r 1 in 1OO headteachers hold a doctorate
degree.
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Catetory
i% Tr.ined in taBt 2 years

Fit, l8: Headteachers trained in management in the
tast 2 years by gender, school type & location

r 7 in 10 headteachers have been trained in

management in the last 2 years.

. 8 in 10 headteachers of private schools have

been trained in management in the last 2
yea rs.

r There is insignificant gender difference in the
percentage of male and female headteachers
tra ined in management.

O.O 1O.O 20.0 3O.O r.O.O S0 0 60.0

Pcrccnte8e
rYr..r s.md 

'n 
the (ur.nt th@l .Y.rr. r.tu.d.r H..d r€..h.r

I,.,

Fig. 2O: Distribution of headteachers by years of
experience as headteachers and servint
their current school

r 5 in 10 headteachers have served for l. - 3

years in their current school.

r 3 in 10 headteachers have served for
11 years and above in the positron of
headteacher.

2 in 10 headteachers have served for more
than 5 years in their current school.
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Fig. 2l: Oistribution of pubtic-school teachers by
employment status

9 in 100 teachers in public schools are
interns.

6 in 100 teachers in public primary schools
are u ntra in ed.

4 in 10 teachers ln public schools are

employed by parents through Boards of
management (BOM).

6 in 10 teachers in schools are employed by

TSC.
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Fig. l9: Distribution of headteachers by gender and
academic quatifications

r 4 in 10 headteachers hold a bachelor's degree

. 5 in 10 male and 4 in 10 female headteachers
hold a bachelor's degree.

r Only 8 in 100 headteachers hold a P1

ce rtrfi cate.
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Fig. 22: Teachers/pubtic ctassroom ratio by tocation
of the schooI

Rural public primary schools are generally
understaffed with a Permanent and Pensionable
(P&P) teacher to classroom ratio of 0.93
compared to the urban whose ratio is 1.06.

Generally public schools have a teacher
shortage with the national Permanent and
Pensionable teacher to classroom ratio of 0.99.
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Fig. 24: Sources of funds paid to the BoM teachers in
pubtic schoots by location

. 67 in 100 shillings paid to BOM teachers come
from pa rents.

r 70 in 100 shillings paid to BOM teachers in
rural areas come from parents.

r 60 in 100 shillings paid to BOM teachers in
urban areas come from parents.

t 6.7 in 100 shillings paid to BOM teachers come
from government ca p itation.

r 7 in 100 shillings paid to BOM teachers in rural
areas come from government capitation.

r 6.2 in 100 shillings paid to BOM teachers in

urban areas come from government capitafron

iI
r 6.5

0.8

80M Tea(heri' Averate Monthty Pay (KES)

r qn rr.*h.rs

Fig. 23: Oistribution of BOM teachers by averate
monthty pay

r 8 in 10 BOM teachers earn less than 10,000
Kenya sh illings monthly.

r 2 in 10 BOM teachers earn between 10,000
and 20,000 Kenya shillings monthly.

r 1 in 100 BOM teachers earns between 20,000
and 30,000 Kenya shillings monthly.
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77 in 100 teachers in public schools are
employed by the Teachers Service Commission
(TSC) on Permanent and Pensionable (P&P)

terms.

9 in 100 teachers in public schools are
employed by the TSC on internship terms.

14 in 100 teachers in public schools are
employed by the Boards of management on
temporary terms.

Kirinyaga County has the highest percentage
of P&P teachers constituting 93 in 100 of their
teachers.

Wajir County has the lowest percentage of
P&P teachers constituting 63 in 100 of their
teachers.

r West Pokot County has the highest percentaSe
of temporary teachers constituting 29 in 100 of
their teachers.

! Kirinyaga County has the lowest percentage
of temporary teachers constituting 1 in 10O of
their teachers.

Fig. 26: Teachers who attended in-servlce training in
the last Z years by school type and gender

r 6 in 10 teachers attended in-service training in

the last 2 years.

r The difference in attendance rates of in-service
training between male and female as well as

public and private school teachers in the last

two years is negligible.
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School Health and Safety Matters

School health and safety is critical for not just learning
of children, but also for their safety which is of
paramount importance. Standards have been set by
the government and schools make effort to comply.
This section highlights the gaps.

Tablc 4: Percentage of schools that provide the
followint health Services by tocation and
schooI type

Peer
counselling
services for
teachers

59.3 63.4 51.1 60.4 61.0

r 4 in 10 schools don't keep learners' health
record.

r 2 in 10 schools conduct screening for common
illn esses.

r 6 in 10 schools conduct immunisahon exercises
for their lea rners.

! Private schools generally did better than public
schools maintaining high medical standards.

Nationat

at

o

Teacher-
led peer
counselling
for learners

Guidance and
counselling
office

School
Chaplain
su pporting
Counselling

sick baylclinic

Medical
personnel in
school clinic

Staff trained
on first aid

74.1 83.0 76.8 84.5 77.8

55.7 65.7 58.2 7L.O 59.9

40.2 46.0 39.7 52.0 42.6

5.0 10.5 5.2 2t.0

0.0 20.0 40.0 60.0 80.0 100.0

Per(entate that provide servic€

. Bath/chanSnB r@ms . 0iposnll.c,l't,es rSan(ary lowets

7.3

33.0 46.8 33.7 54.7

37.0 63.4 U.2 73.L 48.0

60.8 6s.3 62.8 67.7 62.7

Fig. 27: Schools providing menstruaI hygiene services
by schooI type

8 in 10 public primary schools provide girls
with sanitary towels.

5 in 10 private primary schools provide girls
with sanitary towels.

6 in 10 public and 7 in 10 private primary
schools provide girls with sanitary towels
d isposa I facilities.

Only 2 in 10 public and 5 in 10 private primary
schools provide girls with bath/changing room
facilihes.

Nationally, 8 in 10, 6 in 10 and 3 in 10 primary
schools provide girls with sanitary towels,
disposal facilities and bath/changing room
facilities respectively.

Nationat

Urban

I

! 6 in 10 schools have no personnel trained in

fi rst a id.

7 in 100 schools have a sick bay to attend to
sick lea rn ers.

6 in 10 schools provide psychosocial support to
teachers.

8 in 10 schools have teacher-led peer

counselling services for lea rners.

Table 5: Percentage ofschoo[sthat reported retutar
medicaI checks by school type

lmmunization 63.3

Prevention measures 82.0 77 .4

School linked
to a health
facility

Keeps pupils' record on health
conditions

I

I

I

I

I

r

-c

50.9 72.4 62.4

Fig. z8

P€rcentage that provide service
. Aarrr'.h,r.Er.E,oomr . Dr oosnLIn. L,r .! . ran rory roweL5

Schools providint menstruaI hytiene
services by school location

69.4

7 6.7

13

Service Rural Urban Pubtic Private National

41.2

21.3

0.0 20.0 40.0 60.0 80.0 100.0

21.0

41.O

219

27.O

35.0Public Private National

Screening 20.1 31.6 27.6

62.4

Health Promotion 55.9 55.9 58.1

Assessment of learners usinS
drugs 

I
49.1 48.9 I 49.1

ReportinB of disease out-
breaks 72.2 75.8 72.6
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r 8 in 10 rural primary schools provide girls with
sanitary towels.

r 7 in 10 urban primary schools provide girls
with sa n ita ry towels.

5 in L0 rural and 7 in 10 urban primary schools
provide girls with sanitary towels disposal
fa c ilities.

Only 2 in 10 rural and 4 in 10 urban primary
schools provide girls with bath/changing room
fa c ilities.

r 47 girls in rural schools and 84 girls in urban
schoo ls use 1 toilet.

r 70 boys in public schools and 40 boys in
private schools use l toilet.

I 65 glrls in public schools and 37 girls in
private schools use l toilet.

. 68 learners in public schools and 39
learners in private schools use l toilet.I
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Fig. 29: Sources of drinking water by school type and
tocation

2 in 5 schools have access to clean drinking
water from the local water services body.

3 in 10 schools have access to relatively clean
d rin king water from borehole.

1 in 5 schools relies on rain water, while 4 in
100 rely on water vendors and wells.

!" 
ls

pubtl. priv.t. N.non.t

Schoottype

Number of learners per one handwashint
point by schoot type and location

144 learners use one handwashing point
natronally

160 learners use one handwashing point in

urban schools

126 learners use one handwashing point in

rural schools

75 learners use one handwashing point in
p rivate sch ools

153 learners use one handwashing point in
public schools
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Fig. 3O: Number of pupits using one toilet by tender,
type of school attended and location

r Natronally, l toilet serves 64 learners.

r L boys'toilet serves 66 learners.

I 1 girls'toilet serves 62 learners.

r 52 boys in rural schools and 86 boys in urban
sch ools use l toilet.

Ate ALL Our Children Leorning?
1' Foundationat Llteracy and Numeracy Assessment (FLANA) Report | 2023

14

129

r80

153

(r:

ia

to

a'2

I r '\'
'-11.

1

ji

0

tl t\

't60



lCTs in Schoots

Schools are yet to fully make use of ICT in learning. The
hardware installation is still low across the country. The
uptake of ICT in educahon is seen as diversifying the
learning environment, increasing school experiences,
liberalising learning and allowing teachers to adopt
and adapt teaching practices that accelerate learning.

The government has been implementing the Digital
Learning Program since 2013, supplying digital learning
devices, setting up computer laboratories and training
the teachers. The table below highlight the extent to
which these efforts have borne fruit and the gaps that
rema in.

Table 6: Percentate of schools reporting possession
ofthe followint ICT resources by location

ICT resources received
from government 77.0

Radio 29.1

Mobile phone 77.7

Computers used by
learners

Telephone line 13.8

Tabte 7: Percentage of schoots reporting possession
ofthe fottowing ICT resources by schooI type

22.0

LCD Projector 67 .2

VCS/DVD/Decks 70.5

Computer lab 29.2

School lnternet 28.0

r 9 in 10 public and 8 in 100 private primary
schools have received ICT resources from the
government.

r 3 in 1.0 public and 5 in 10 private primary
schools have computer la bs.

. 6 in 10 public and 8 in 10 private primary
schools have computers for learner's use.

r 2 in 10 public and 5 in 10 private primary
schools are connected to the internet.

r 3 in 10 prrmary schools have radios.

ParentatViews on The Competency-
Based Curricutum

Parents are the second most crihcalstakeholders
in education after the children. Besides staking the
futures and in some instances, the lives of their
children intaking them to schools, they also directly
bear over 38% of the cost of education. This sechon
presents a summary of their views on the most
important educalron policy in Kenya in the last four
decades.

Fig. 32: Percentate of parents with chitdren in both
the otd and new curriculum

5 in 10 parents surveyed had experience of
having children in both the 8-4-4 system and
the com pete ncy-based curriculum.

Percentage of schools
connected to electricity
or solar as main source
of power
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r 8 in 10 primary schools have received ICT
resou rces from the government.

r 3 in 10 primary schools have computer labs.

r 6 in 10 primary schools have computers for
lea rner's use.

r 2 in 10 rural primary schools and 4 in 10 urban
primary schools are connected to the internet.

! 3 in 10 primary schools have radios.

! 97 in 100 primary schools are connected to
either electricity or solar as the ir main source
of power.

Schoot type

Pubtic Private
Resource National

ICT resources received
from government 77 .O87.4 8.2

28.5Radio 29.LIs3.rI
Mobile phone 11.19.3 I 22.7

Computers used by
learners 60.8 lr8.1 I se.a

I

Telephone line 13.88.7 47.4
Location

Rural Urban National
Resource
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630/o

No
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2 in 10 parents like the constant parental
involvement,

8 in 100 parents like CBC because their
children seem to be enjoying it.

Tabte 9: Parental opinions on the burdens in the CBC

I

Consta nt parental involvement in
child's learning activities

10.4

Fig. 33: Percentage of parents with children in the
c8c

r 6 in 10 parents surveyed had children in the
com petency-based cu rriculum.

59

High cost purchasing all the time 68.2

Children are burdened with home-
work

3.1

Ha phaza rd implementation 1.5

7 in 10 parents don't like CBC because of
the high cost of constant purchases of costly
materials.

1 in 10 parents don't like CBC because of
consta nt pa renta I engagement.

7 in 100 parents hold that there is too much
content in CBC.

Table 10: Parental views on how to make CBC better

Lower the cost to parents 74.4

Minimize homework given to children 4.2

Communicate better with pa rents 3.3

8 in 10 parents want the cost incurred by
parents on purchasing learning materials
lowered.

8 in L00 parents want the TSC to post enou8h
tea chers to schools.

5 in 100 parents want learning areas reduced.

Learning Outcomes

This sectron highlights findings of the learning
assessment of all the children, those enrolled in grade

4, those completing primary (grade 6 and class 8) and

those out of school, Distinction is made between girls

and boys, those who dropped out of school and the
never enrolled, those attending public and private

schools, among other criteria.

112

.;

.D

I

HiShty

Very hiahty

I,.,
I"

47.1

o.0 10.o 20.o 30.0 40.0 so.o

Percentage achievint

Fig. 34: Oistribution of ratings of parents of the CBC

r 6 in 100 parents with children in the CBC rated
the cu rricu lum very poorly.

r 2 in 10 parents with children in the CBC rated
the curriculum poorly.

r 5 in 10 parents with children in the CBC rated
the curriculum averagely.

r 2 in 10 and 9 in 100 parents with children in

the CBC rated the curriculum highly and very
highly respectrvely.

Tabte 8: Parental views on the positives of CBC

Constant parental involvement in
child's learning activities

18.4

Many practica I activities 39.1

I

I

I

Other specify L2.2

4 in 10 parents like CBC because it emphasises
practica I activities.

2 in 10 parents like the CBC content.
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Too much learning content 6.9

Too many practical activities 5.0

It attempts to teach everything

Other specify

Parents'Views Percent

Reduce learning areas 5.3

Post enough teachers to schools 8.2

Other 4.3

1.0
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Parents' Opinions

Good learning content 2t.o

Children seem to be enjoying it

Percent
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. averate . Crrts a Boys

Percentage of chitdren who at least met
expectatlons in reading a grade 3 appropriate
Cn$ish tcxt by tender and schoolint status

43 in 100 boys and 47 in 100 girls assessed at
least met expectations in reading a grade 3

appropriate English text.

Overall, 45 in 100 children assessed at
least met expectations in reading a grade 3

appropriate E nglish text.

26 in 100 out of school boys and 31 in 100

out of school girls at least met expectatrons in

reading a grade 3 appropriate English text.

35 in 100 boys who had dropped out of school
and 41 in 100 girls who had dropped out of
school at least met expectations in reading a

grade 3 appropriate English text.

15 in 100 boys who never enrolled in school
and 17 in 100 girls who never enrolled in

school at ieast met expectations in reading a

grade 3 appropriate English text.

44 in 100 boys and 47 in 100 girls enrolled in
private schools at least met expectations in
reading a grade 3 appropriate English text.

45 in 100 boys and 48 in 100 girls enrolled
in public schools at least met expectations in
reading a grade 3 appropriate English text.

46 in 100 children enrolled in school and 28
in 100 out of school children at least met
expectations in reading a grade 3 appropriate
E nglish text.

'15.7

16.7

-EIil oo

0.0 r0.0 20.0 10.0 40.0 50.0 50.0 ?0.0

Percentate achievint

Flg.35:
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T

Fig. 36: Percentage of children who at least met
expectations in sotving a grade 3 appropriate
numeracy problem by gender and schooling
status

t 59 in 100 boys and 61 in 100 girls assessed
at least met expectahons in solving a grade 3

a ppropriate numeracy problem.

I Overall, 60 in 100 children assessed at
least met expectatrons in solving a grade 3

a p propriate numeracy problem.

t 42 in 100 out of school boys and 46 in 100
out of school girls at least met expectations
in solving a grade 3 appropriate numeracy
problem.

! 53 in 100 boys who had dropped out of school
and 59 in 100 girls who had dropped out of
school at least met expectahons in solving a

grade 3 appropriate numeracy problem.

t 27 in 100 boys and 29 in 100 girls who never
enrolled in school at least met expectatlons
in solving a grade 3 appropriate numeracy
problem.

! 56 in 100 boys and 58 in 100 girls enrolled
in private schools at least met expectalons
in solving a grade 3 appropriate numeracy
prob le m.

r 62 in 100 boys and 63 in 100 girls enrolled
in public schools at least met expectations
in solving a grade 3 appropriate numeracy
proble m.

r 62 in 100 children enrolled in school and 44
in 100 out of school children at least met
expectations in solving a grade 3 appropriate
numeracy problem.

Are ALL Our Chlldren Learning?
2O23 | 1\'FoundatronaI Literacy and Numeracy Assessment (FLANA) Report

11

I 43.2
438

trb 2

416

b0l

26.2

t4.9

55

2S

280

616
621

571
58

62.6

I



60.0

50.0

40.0

30.o

20.0

10.0

0.0
rural urban national

Location of residence
a Eovs C rts dveraBe

Percentage of chitdren who at least met
expectations in reading a grade 3 appropriate
EnBlish text by tender and location of
residence

39 in 100 boys and 44 in 100 girls in rural areas
at least met expectations in reading a grade 3

appropriate English text.

48 in 100 boys and 50 in 100 girls in urban
areas at least met expectations in reading a

grade 3 appropriate English text.

Overall,4l in 100 children in rural areas and
49 in 100 children in urban areas at least met
expectations in reading a grade 3 appropriate
E nglish text.

70 in 100 boys and 72 in 100 girls in urban
areas at least met expectations in solving a

grade 3 appropriate numeracy problem.

Overall,63 in 100 children in rural areas and
71 in 100 children in urban areas at least met
expectations in solving a grade 3 appropriate
numeracy problem.
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Location of residence

I Boys Cirts avera8e

Percentage of chitdren who at teast met
expectations in solving a grade 3 appropriate
numeracy probtem by gender and location of
residence

64 in 100 boys and 63 in 100 girls in rural areas
at least met expectations in solving a grade 3
a ppropriate numeracy problem.

Percentage of chi[dren who at [east met
expectations in both sotving a grade 3
appropriate numeracy problem and reading
a grade 3 appropriate Engtish text by gender
and schootint status

39 in 100 boys and 41 in 100 girls assessed at
least met expectations in both solving a grade
3 appropriate numeracy problem and reading
a grade 3 appropriate English text.

Overall,40 in 100 children assessed at least
met expectahons in both solving a grade 3

appropriate numeracy problem and reading a

grade 3 appropriate English text.

22 in 100 out of school boys and 26 in 100
out of school girls at least met expectations in
both solving a grade 3 appropriate numeracy
problem and reading a grade 3 appropriate
English text.

29 in 100 boys who had dropped out of school
and 35 in 100 girls who had dropped out of
school at least met expectations in both solving
a grade 3 appropriate numeracy problem and
reading a grade 3 appropriate English text.

13 in 100 boys and 14 in 100 girls who never
enrolled in school at least met expectatons in

both solving a grade 3 appropriate numeracy
problem and reading a grade 3 appropriate
E nglish text.

37 in 100 boys and 41 in 100 girls enrolled in
private schools at least met expectations in
both solving a grade 3 appropriate numeracy
problem and reading a grade 3 appropriate
E nglish text.

41 in 100 boys and 43 in 100 girls enrolled
in public schools at least met expectatrons in
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both solving a grade 3 appropriate numeracy
problem and reading a grade 3 appropriate
E nglish text.

r 41 in 100 children enrolled in school and
24 in 100 out of school children at least
met expectations in both solving a grade 3

appropriate numeracy problem and reading a

grade 3 appropriate English text.

nationat (out of schoot)

nationat (in schoot)

0.o 20.0 40.o 50.o ao.o loo.o tzo.o 140.o

Percentate achievint

r 40 in 100 children in rural areas and 39
in 100 children in urban areas enrolled in
private schools at least met expectatrons in

both solving a grade 3 appropriate numeracy
problem and reading a grade 3 appropriate
English text.

t 39 in 100 children in rural areas and 47 in

100 children in urban areas enrolled in public
schools at least met expectations in both
solving a grade 3 appropriate numeracy
problem and reading a grade 3 appropriate
E nglish text.

160.o

'tqo.o
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100 0
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Fig.4O Percentage of chitdren who at teast met
expectations in both sotving a grade 3
appropriate numeracy probtem and reading a
grade 3 appropriate Engtish text by location
of residence and schootint status

! 37 in 100 children in rural areas and 43 in

100 children in urban areas assessed at least
met expectations in both solving a grade 3

appropriate numeracy problem and reading a

grade 3 appropriate English text.

r Overall, 40 in 100 children assessed at least
met expectations in both solving a grade 3

appropriate numeracy problem and reading a

grade 3 appropriate English text.

r 20 in 100 out of school children in rural areas
and 31 in 100 out of school children in urban
areas at least met expectations in both solving
a grade 3 appropriate numeracy problem and
reading a grade 3 appropriate English text.

. 29 in 100 children in rural areas who had
dropped out of school and 36 in 100 children
in urban areas who had dropped out of school
at least met expectations in both solving a

grade 3 appropriate numeracy problem and
reading a grade 3 appropriate English text.

r 10 in 100 children in rural areas and 21 in 100
children in urban areas who never enrolled in

school at least met expectations in both solving
a grade 3 appropriate numeracy problem and
reading a grade 3 appropriate English text.

urban nationaL

Location of residence
.BoVs.Crts.ave.a8e

ruraI

Fit.41 Percentage of grade 4 learners who at
teast met expectations in reading a grade
3 appropriate Engtish text by gender and
location of residence

39 in 100 grade 4 boys and 44 in 1OO grade
4 girls at least met expectations in reading a

grade 3 appropriate English text.

Overall, 41 in 100 grade 4 learners at least met
expectatjons in reading a grade 3 appropriate
E nglish text.

32 in 100 grade 4 boys in rural areas and 48 in

100 grade 4 boys in urban areas at least met
expectations in reading a grade 3 appropriate
E nglish text.

37 in 100 grade 4 girls in rural areas and 52 in

100 grade 4 girls in urban areas at least met
expectations in reading a grade 3 appropriate
E nglish text.

r Overall, 34 in 100 grade 4learners in rural
areas and 50 in 100 grade 4 learners in urban
areas at least met expectahons in reading a

grade 3 appropriate English text.

!

!
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Percentage of grade 4 learners who at least
met expectations in both sotving a grade 3
appropriate numeracy problem and reading
a grade 3 appropriate Entlish text by tender
and schooI type

34 in 100 grade 4 boys and 38 in 100 grade 4
girls at least met expectations in both reading
a grade 3 appropriate English text and solving a

grade 3 appropriate numeracy problem.

Overall, 36 in 100 grade 4 learners at least
met expectatrons in both reading a grade 3
appropriate English text and solving a grade 3

a pp ropriate numeracy proble m.

31 in 100 grade 4 boys in public schools and 45
in 100 grade 4 boys in private schools at least
met expectatjons in both reading a grade 3

appropriate English text and solving a grade 3

a pp ro priate numeracy proble m.

35 in 100 grade 4 girls in public schools and 53
in 100 grade 4 girls in private schools at least
met expectations in both reading a grade 3

appropriate English text and solving a grade 3

appropriate n u m eracy proble m.

Overall, 33 in 100 grade 4 learners in public
schools and 49 in 100 grade 4 learners in
private schools at least met expectations in
both reading a grade 3 appropriate English text
and solving a grade 3 appropriate numeracy
problem.

pubtic private nationaI

Type of schooI attended
a Lloys tLrl! rnvc,.r8rl

Percentage of trade 4 learners who at
least met expectations in reading a grade
3 appropriate Enttish text by tender and
type of schoot attended

39 in 100 grade 4 boys at least met
expectatrons in reading a grade 3

appropriate Englis h text.

44 in 100 grade 4 girls at least met
expectahons in reading a grade 3

appropriate English text.

Overall, 41 in 100 grade 4 learners at least
met expectations in reading a grade 3

appropriate E nglish text.

36 in 100 grade 4 boys in public schools
compared to 53 in 100 grade 4 boys in
private schools at least met expectarions in
reading a grade 3 appropriate English text.

40 in 100 grade 4 girls in public schools
compared to 59 in 100 grade 4 girls in
private schools at least met expectations in
reading a grade 3 appropriate English text.

Overall, 38 in 100 grade 4 learners in
public schools compared to 56 in 100
grade 4learners in private schools at least
met expectations in reading a grade 3

appropriate E nglish text.
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Fig. 44: Percentate of trade 4 tearners who at
least met expectations in solvint a trade 3
appropriate numeracy problem by gender and
type of schoot attended

t 6f in 100 grade 4 boys at least met
expectations in solving a grade 3 appropriate
numeracy problem.

t 67 in 100 grade 4 girls at least met
expectations in solving a grade 3 appropriate
nu meracy problem.

r Overall, 67 in 100 grade 4 learners at least met
expectations in solving a grade 3 appropriate
numeracy problem.

! 65 in 100 grade 4 boys in public schools
compared to 74 in 100 grade 4 boys in private
schools at least met expectations in solving a

grade 3 appropriate numeracy problem.

r 65 in 100 grade 4 girls in public schools
compared to 77 in 100 grade 4 girls in private
schools at least met expectations in solving a
grade 3 appropriate numeracy problem.

r Overall, 65 in 100 grade 4learners in public
schools compared to 75 in L00 grade 4
learners in pnvate schools at least met
expectations in solving a grade 3 appropriate
numeracy problem.
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Flg. 45: Percentage of grade 4 learners who at least
met expectations in both reading a trade 3
appropriate Engtish text and solving a grade 3
appropriate numeracy probtem by location of
residence and gender

r 34 in 100 grade 4 boys at least met
expectatrons in both reading a grade 3
appropriate English text and solving a grade 3

appropriate numeracy problem.

r 38 in 100 grade 4 girls at least met
expectatons in both reading a grade 3

appropriate English text and solving a grade 3
a ppro p riate numeracy problem.

r Overall, 36 in 100 grade 4 learners at least
met expectatrons in both reading a grade 3
appropriate English text and solving a grade 3

a pp ropriate nu meracy problem.

t 27 in 100 grade 4 boys in public schools
compared to 42 in 100 grade 4 boys in private
schools at least met expectafrons in both
reading a grade 3 appropriate English text
and solving a grade 3 appropriate numeracy
pro ble m.

r 31 in 100 grade 4 girls in public schools
compared to 47 in 100 grade 4 girls in private
schools at least met expectations in both
reading a grade 3 appropriate English text
and solving a grade 3 appropriate numeracy
problem.

r Overall, 29 in 100 grade 4 learners in public
schools compared to 45 in 100 grade 4
learners in private schools at least met
expectations in both reading a grade 3

appropriate English text and solving a grade 3
a p prop riate numeracy problem.
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Fig. 45: Percentage of grade 4 learners who at least
met expectations in both solving a grade 3
appropriate numeracy probtem and reading a
grade 3 appropriate Enttish text by location
of residence and type of school attended

r 29 in 100 grade 4 learners in rural areas and 45
in 100 grade 4 learners in urban areas at least
met expectations in both reading a grade 3

appropriate English text and solving a grade 3

a ppropriate numeracy problem,

r Overall, 36 in 100 grade 4 learners at least

met expectatrons in both reading a grade 3

appropriate English text and solving a grade 3

a ppropriate numeracy problem.

. 2-l in 100 grade 4 learners in rural areas

enrolled in public schools and 43 ln 100 grade

4learners in urban areas enrolled in public

schools at least met expectations in both
reading a grade 3 appropriate English text
and solving a grade 3 appropriate numeracy
problem.

. 48 in 100 grade 4 learners in rural areas

enrolled in private schools and 49 in 100 grade
4learners in urban areas enrolled rn private

schools at least met expectations in both
reading a grade 3 appropriate English text
and solving a grade 3 appropriate numeracy
pro blem.

r Overall, 33 in 100 grade 4 learners in public
schools and 49 in 100 grade 4learners in
private schools at least met expectallons in

both reading a grade 3 appropriate English text
and solving a grade 3 appropriate numeracy
problem.

Percentage of chitdren aged lO years who
at teast met expectations in reading a grade
3 appropriate Enttish text by tender and
location of residence
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nat onaI

FiE.47

I 33 in 100 boys and 41. in 100 girls aged 10
years in rural areas at least met expectations in
reading a grade 3 appropriate English text.

r 50 in 100 boys and 53 in 100 girls aged 10
years in urban areas at least met expectations
in reading a grade 3 appropriate English text,

r Natronally,4l in 100 boys and 46 in 100 girls

aged 10 years at least met expectations in
reading a grade 3 appropriate English text.

r 37 in 100 learners in rural areas and 52 in
100 learners in urban areas aged 10 years at
least met expectations in reading a grade 3

appropriate E nglish text.

r Overall, 43 in 100 learners aged 10 years at
least met expectations in reading a grade 3

appropriate E nglish text.
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Fig. 48: Percentage of chitdren aged 1O years who at
least met expectations in solving a grade 3
appropriate numeracy probtem by gender and
location of residence

r 60 in 100 boys and 65 in 100 girls aged 10
years in rural areas at least met expectations
in solving a grade 3 appropriate numeracy
problem.

t 72in 100 boys and 70 in 100 girls aged 10
years in urban areas at least met expectatrons
in solving a grade 3 appropriate numeracy
problem.

r Nationally,65 in 100 boys and 67 in 100
girls aged 10 years at least met expectations
in solving a grade 3 appropriate numeracy
problem.

. 62 in 100 learners in rural areas and 71 in
100 learners in urban areas aged 10 years at
least met expectations in solving a grade 3
appropriate numeracy problem.

r Overall, 66 in 100 learners aged 10 years at
least met expectations in solving a grade 3
appropriate numeracy problem.
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Percentate achievinB

!8oys rCrls.averate

Fig.49 Percentage of children aged 10 years
who at teast met expectations in reading
a grade 3 appropriate English text by
gender and schoolint status

41 in 100 boys and 46 in 100 girls aged 10
years assessed at least met expectations in
reading a grade 3 appropriate English text.

r 34 in 100 boys and 22 in L00 girls aged
10 years and out of school at least
met expectations in reading a grade 3

appropriate E nglish text.

45 in 100 boys and 30 in 100 girls aged 10
years and dropped out of school at least
met expectations in reading a grade 3

appropriate English text.

12 in 100 boys and 12 in 100 girls aged 10
years and never enrolled in school at least
met expectations in reading a grade 3

appropriate English text.

r 55 in 100 boys and 63 in 100 girls aged 10
years and enrolled in private schools at
least met expectations in reading a grade
3 appropriate E nglish text.

38 in 100 boys and 44 in 100 girls aged
10 years and enrolled in public schools at
least met expectations in reading a grade
3 appropriate E nglish text.

Overall, 29 in 100 out of children and 44
in 100 in school children aged 10 years at
least met expectations in reading a grade
3 appropriate E nglish text.
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Fig. 5O: Percentage of chitdren aged 10 years who at
least met expectations in solving a grade 3
appropriate numeracy problem by gender and
schoolint status

65 in 100 boys and 67 in 100 girls aged 10
years assessed at least met expectahons
in solving a grade 3 appropriate numeracy
p roblem.

50 in 100 boys and 43 in 100 girls aged
10 years and out of school at least met
expectahons in solving a grade 3 appropriate
numeracy problem.

60 in 100 boys and 62 in 100 girls aged 10
years and dropped out of school at least met
expectatons in solving a grade 3 approprate
n u m eracy proble m.

32 in 100 boys and 21 in 100 girls aged 10
years and never enrolled in school at least met
expectations in solving a grade 3 appropriate
numeracy problem.

74 in 100 boys and 76 in 100 girls aged 10
years and enrolled in private schools at
least met expectations rn solving a grade 3

a ppropriate numeracy problem.

65 in 100 boys and 67 in 100 girls aged
10 years and enrolled in public schools at
least met expectations in solving a grade 3
a pp ropriate numeracy proble m.

Overall,4T in 100 out of school children and
68 in 100 in school children aged 10 years at
least met expectations in solving a grade 3
a ppropriate numeracy problem.

r 35 in 100 boys and 41 in 100 girls aged 10
years assessed at least met expectations in
both reading a grade 3 appropriate English text
and solving a grade 3 appropriate numeracy
problem.

. 27 in 100 boys and 19 in 100 girls aged
10 years and out of school at least met
expectahons in both reading a grade 3

appropriate English text and solving a grade 3

a ppropriate numeracy problem.

! 35 in 100 boys and 26 in 100 girls aged 10
years and dropped out of school at least
met expectations in both reading a grade 3

appropriate English text and solving a grade 3

a pprop riate numeracy problem.

! 10 in 100 boys and 10 in 100 girls aged 10
years and never enrolled in school at least
met expectations in both reading a grade 3

appropriate English text and solving a grade 3

a p propriate numeracy problem.

r 46 in 100 boys and 55 in 100 girls aged 10
years and enrolled in private schools at least
met expectauons in both reading a grade 3

appropriate English text and solving a grade 3

a p propriate numeracy problem.

. 34 in 100 boys and 39 in 100 girls aged 10
years and enrolled in public schools at least
met expectatrons in both reading a grade 3

appropriate English text and solving a grade 3

appropriate numeracy problem.
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Overall, 24 in 100 out of school children and
39 in 100 in school children aged 10 years at
least met expectahons in both reading a grade
3 appropriate English text and solving a grade
3 a ppropriate numeracy problem.

never enrotled

nationat (in s.hoot)

privat€

appropriate English text and solving a grade 3
a ppropriate n u meracy problem.

32 in 100 children in rural areas and 43 in
100 children in urban areas aged 10 years
and enrolled in public schools at least met
expectahons in both reading a grade 3
appropriate English text and solving a grade 3
a ppropriate numeracy problem.
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Fig.52: Percentage of children aged l0 years who
at least met expectations in both readint a
grade 3 appropriate Engtish text and sotving
a grade 3 appropriate numeracy probtem by
location of residence and schooling status

r 33 in 1,00 children in rural areas and 45 in 100
children in urban areas aged 10 years at least
met expectations in both reading a grade 3
appropriate English text and solving a grade 3
appropnate n u mera cy problem.

t 16 in 100 children in rural areas and 39 in 100
children in urban areas aged 10 years and out
of school at least met expectations in both
reading a grade 3 appropriate English text
and solving a grade 3 appropriate numeracy
problem.

21 in 100 chrldren in rural areas and 46 in
100 children in urban areas aged 10 years
and dropped out of school at least met
expectations in both reading a grade 3
appropraate English text and solving a grade 3
a pprop riate numeracy problem.

10 in 100 children in rural areas and 10 in
L00 children in urban areas aged 10 years

rd never enrolled in school at least met
"ctations in both reading a grade 3

rriate English text and solving a grade 3

1te numeracy proble m.

ildren in rural areas and 50 in
' urban areas aged 10 years

.ivate schools at least
. both reading a grade 3

Percentage of grade 6 learners who did
not me€t expectations in readint a trade 3
appropriate Entl.ish text by tender and type
of schooI attended.

r 36 in 100 grade 6 boys did not meet
expectations an reading a grade 3 appropriate
E nglish text.

r 32 in 100 grade 6 girls did not meet
expectahons in reading a grade 3 appropriate
E nglish text.

r Overall, 34 in 100 grade 6 learners did not
meet expectations in reading a grade 3
appropriate English text.

r 38 in 100 grade 6 boys in public schools
compared to 25 in 100 grade 6 boys in private
schools did not meet expectations in reading a
grade 3 appropriate English text.

t 35 in 100 grade 6 girls in public schools
compared to 18 in 100 grade 6 girls in private
schools did not meet expectations in reading a
grade 3 appropriate English text.

r Overall, 36 in 100 grade 6 learners in public
schools compared to 21 in 100 grade 6
learners in private schools did not meet
expectatrons in reading a grade 3 appropriate
E nglish text.

Fig. 53

Are ALL Our Children Leornlng?
2A23 | 1 r Foundat onat Lrteracy dnd Nurlrera.y Assessment (FLANA) Rep;rt 25

t0l r0.1 t0.l

14l 450

52.1 500 506

164

346

211

2q.1

11.8

16l



o0

't
.9E
t!
bot!

o,
o-

100%

90%

80%

70%

60%

50%

40%

30%

2096

10%

0%

r00%

90%

80%

70

60%

s0%

40%

30%

20%

lo%

o%

'5
.9

00

l!

urban

Location of residence
r Boys G,rls . avera8e

Fig. 54: Percentage of grade 5 learners who did
not meet expectations in reading a grade
3 appropraate Engtish text by gender and
tocation of residence.

I 36 in 100 grade 6 boys did not meet
expectations in reading a grade 3 appropriate
English text.

r 32 in 100 grade 6 girls did not meet
expectations in reading a grade 3 appropriate
English text.

r Overall, 34 in 100 grade 6learners did not
meet expectations in readrng a grade 3

appropriate E nglish text.

r 40 in 100 grade 6 boys in rural areas compared
to 31 in 100 grade 6 boys in urban areas did
not meet expectations in reading a grade 3

appropriate E nglish text.

r 36 in 100 grade 6 girls in rural areas compared
to 26 in 100 grade 6 girls in urban areas did
not meet expectations in reading a grade 3

appropriate E nglish text.

r Overall, 38 in 100 grade 6learners in rural
areas compared to 29 in 100 grade 6 learners
in urban areas did not meet expectations in
reading a grade 3 appropriate English text.

pubtic

Percentate of ctass 8 learners who did not
meet expectations in reading a grade 3
appropriate English text by tender and type
of schooI attended,

18 in 100 class 8 boys did not meet
expectations in reading a grade 3 appropriate
E nglish text.

16 in 100 class 8 girls did not meet
expectations in reading a grade 3 appropriate
E nglish text.

Overall, 17 in 100 class S learners did not meet
expectations in reading a grade 3 appropriate
E nglish text.

18 in 100 class 8 boys in public schools similar
to 18 in 100 class 8 boys in private schools did

not meet expectations in reading a grade 3

a ppropriate E nglish text.

18 in 1O0 class 8 girls in public schools
compared to 9 in 100 class 8 girls in private

schools did not meet expectations in reading a

grade 3 appropriate English text.

Overall, 18 in 100 class S learners in public
schools compared to 13 in 100 class 8learners
in private schools did not meet expectatlons in
reading a grade 3 appropriate English text.

ruraI nationat private

Type of schoot attended
.8oys .6(ls .averd8e
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r Overall, 17 in 100 class 8learners did not
meet expectations in reading a grade 3
appropriate E nglish text.

r 20 in 100 class 8 boys in rural areas
compared to 16 in 100 class 8 boys in
urban areas did not meet expectations in
reading a grade 3 appropriate English text.

r 19 in 100 class 8 girls in rural areas
compared to 13 in 100 class 8 girls in urban
areas did not meet expectations in reading
a grade 3 appropriate English text.

Overall, 20 in 100 class S learners in
rural areas compared to 14 in 100
class 8 learners in urban areas did not
meet expectations rn reading a grade 3

a ppropriate E nglish text.

I

Percentage of ctass I learners who did
not meet expectations in reading a grade
3 appropriate Entlish text by tender and
location of residence.

L8 in 100 class 8 boys did not meet
expectations in reading a grade 3 appropriate
E nglish text.

16 in 100 class 8 girls did not meet
expectations in reading a grade 3 appropriate
Englis h text.

lnequalities and Their Traditional
Markers

The global education agenda for 2030, SDG 4,
seeks to give every child an equitable opportunity
for quality educahon and lifelong learning. This
study fitted three regression models: two models
of child-level learning outcomes (English test and
Numeracy test) on household data (table 11) and
one model of school-level nahonal examination
results'mean score on school data (table 12).

Location of residence
rSoys 0 rLs .nverase
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Table 11: Regression resutts of chitd-teve[ [earnint outcomes on househo[d factors

Child Age

Child Gender (Ref: Boys)

Girls

Preschool attendance (Ref: No)

Yes

Household head Age

Household head gender {Ref: Male}

1 Female

Household head education (Ref: Primary & below)

HT"
Mother-education (Ref: Primary & below)

1. Secondary

2 Tertiary

Number of HH members with income

Number of chidren between 5 months & lsyears

Household wealth (Ref: Low|
I

Middle

Hith

Residence (Ref: Rural) 
urban

Table 11 presents findings of two logistlc regression
models fitting the learninB outcomes (in English

and Numeracy) of all children aged 6 - 15 years and

enrolled in school on the household data. The results
show as follows:

The odds of having better learning outcomes an

English for girls are 16% higher than for boys.

Learners in private schools have better learning
outcomes than those in public schools in
both English literacy and numeracy. The odds
for a learner in a private primary school to
have better learning outcomes in English and

numeracy are 45%o and 28% respecttvely higher
than those of a learner in a public primary
school.

The odds for a learner from a rich household to
have better learning outcomes in English and

1.04

1.54

0.103

0.000

1.10

1.58

1. 16

1.61

L.22

1.65

1.10 O.OOO 1 1.08 7.12

1.28 0.000 1.18 1.39

0.94 o.o2o I 0.89 0.99

1.09 0.000 1.07 1.11

0.000 1.10

0.000 1.58

0.84

1.00

0.000

0.53 3

o.76

1.00

0.9 2

1.00

1.06 0.248
l

1.00 0.308

0.95

1.00

7.77

1.00

1.45 0.000 1.34 7.57

0.95 0.060 0.90 1.00

1.1,4

1,.22

0.001

0.001

1.05

1.09

0.001

0.05 2

1.06

1.00

t.24

1.2 5

7.24

1.37

1.39

1.91

1.08

0.96

1.24

t.47

1.00

0.9 3

1.3 5

1.68

1.03

0.95

0.000

0.000

0.002

0.000

1.18

1.48

L.02

0.9 2

0.000

0.000

0.878

0.000

1.14

r.28

0.97

0.91

7.28

1.68

1.05

0.94

0.000

0.000

1.26

1.53

L.21

1.50

0.000

0.000

1.36

L.62

7.24 0.000 1.17 r.32

numeracy are 50% and 42% respectively
higher than those of a learner from poor
households.

Mother's educatton plays a significant
role in improving the learning outcomes
of a child. The odds for a learner whose
mother has tertiary education to have

better learning outcomes in English and

numeracy are 68%o and 47o/o respechvely
higher than those of a learner whose
mother has at most Primary level of
education.

The odds of children living in female-
headed households to have better
learning outcomes in English and
numeracy arc 5o/o and 6% respechvely
lower than those of their counterparts in

male-headed households.

Odds
ratio

Maths

P>z I95% CII
Odds
ratio

Engtish

P>2 [95% Cl]Factor

28

G rade

School Type (Ref: public)

Private

0.99

1.51

1. 18

t.42

1.10

1.31

1.14

t.L2

1.13 0.000 L.07 7.20

1.19

1.39
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Table l2: Regression ofschoot-teveI tearning outcomes (KCPE mean score) on schootfactors

Headteacher (HT) gender (Ref: Male)

Head Teacher education (Ref: Pl & Diploma)

-1.4t 0.484

Masters&PhD&Others ,0.54 0.85 3

Number of years served as HT o.37 0.012

HT had management Trainint (Rfe: Nol

2.36 o.263

HT has a computer in office (Ref: No|

3.50 0.077

Pupilteacher Ratio 0.16 o.026

6.85

School has piped/borehole water (Ref: No)

Yes 4.98 0.013

School has a library (Ref: No)

Pupil Classrooms Ratio

Teachers Classroom Ratio 0.000

0.120

Location (Ref: Rurall

20.73 0.000

2.88

5.34 2.53

-6.28

o.57

-t.78 5.51

-0.30 7 .30

0.3 1

Table 12 presents the results of a linear regression
model fitted on school-level data. lt is between the
school's mean score in lh'e 2O22 Kenya Certificate of
Prlmary Education (KCPE) examinahons and mulhple
school level factors as indicated in the table above. The
resu lts show:

r The gender of the school head has no
association with the school's performance in
the nahonal examinations.

r The academic qualifications of the school
head have no association with the school's
performance in the national examinations.

One year increase in the headteacher's
experience as a school head is associated with
0.37 marks increase in the mean score.

The headteacher possessing a computer is

associated with 3.5 marks increase in the mean
score.

1.08 12.65

1.04 8.92

9.14

-0.05

9.42 L7.76

0,00 0.02

24.20

! An increase in one unit in the pupil/classroom
ratro (class size) is associated with a 0.16 marks
increase in the mean score.

An increase in one unit in the teacher/
classroom raho is associated with 13.6 marks
increase in the mean score.

Presence of electricity in a school is associated
with almost 7 marks increase in the mean
score.

Presence of a clean and permanent source of
water in a school is associated with almost 5
marks increase in the mean score.

Having a library in a school is associated with
5.3 marks increase in the mean score.

Being located in the urban areas is associated
with 20.1 marks increase in the mean score
compared to a rural school.

I

I

I

I
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Yes

Yes

Yes

Yes 5.3 2 0.018

0.005 -0.35

0.01

-0.20

13.59

Urban

Female 0.557 -5.2s

Bachelor's degree

Schoot ZO22 - KCPE Mean Score P>tCoefficient [ss% crl

29

-1.19

0.08

0.02

School has electricity (Ref: No)

0.020

0.90

Pu pil Toilet Raho

5.19

--t
16.06



Appendix 1: Selecting Counties, Vitlages and Househotds

The sample frame for the 2023 assessment was drawn from the 47 Counties that form the Kenya sampling

frame according to the Kenya National Bureau of Statistics (KNBS). Data were collected in all the 47 counties,

The analysis, however, excluded data from Garissa County on some variables due to concerns of data quality

on those specific variables.

Sample

Reached & assessed children;
surveyed schools

Sampl,ing enumeration areas

areaS

Househotd tisting & sampting

Survey exercise

Survey exercise monitorint

Process recheck

59,2O7 children reached, 39,298 children
assessed; and 1,813 schools

EAs were sampled in all the counties
depending on the population and size

All the sampled EAs in the county were
mapped using EA maps

All households in each EA were listed, & 20
households sampled by County Co-ordinators
(CCs) & Village Co-ordinators (VCs) with the
support of village elders & chiefs

Survey exercise conducted by volunteers
with support from VCs and village elders

Survey exercise was monitored in all
cou nties

Process re-check conducted in 6 counties

Appendices

A national sample of Enumerafion Areas
(EAs), representative at the county was
obtained from all counties

Mapping of enumeration

30 Are ALL Our Chlldren Leornlng?
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Appendix 2: Testing Tools and Processes

The 2023 tesing processes were guided by the reviewed Test Development Framework, which focused on the
Competency Based Curriculum. The tests were designed to measure the competence of children in the age range
of 6-15 years on Foundationol literocy ond numerocy skills. The assessment tests were designed in such a way that
they placed the child at his/her appropriate level of competence.

Partnership with Ministry of Education, Kenya
National Examination Council, Kenya lnstitute of
Curriculum Development and practicing teachers

Panelists engaged for each of the learning area -
English, numeracy and school health

Testing framework reviewed to include only the
CBC components

Six samples generated and four samples adopted
and used in the assessment

Pre-tests held (urban and rural sub-counties)

Tests reviewed after the pre-test

Sub-County-wide pilot conducted

English readability test conducted; Type Token
Ratio conducted

2023 | 1
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Assessing Engtish - Reading and Comprehension

English reading was assessed at five different levels using Grade 3 CBC level tests. The levels were syllables, words,

paiagraph, story and comprehension. Assessing began at syllable level then progressed up to the reading and

comprehension levels. A child was graded at the highest level that he/she reached. Four samples of tests were used

to allow for variahon in households with more than one child qualified to be assessed. Reading for fluency was

assessed in the first three levels and reading for comprehension was assessed in the last two levels.

al,

** ,n" .n,,0 to read any five

words from the word list. Can

the child read at least four
words?

Present the child with one of
the two simple paragraphs to
read. Can the child read this

paragraph fluently, and

without making more than two
mistakes?

Ask the child to read the story.
Can the child read the story

with ease and speed without
making more than 4 mistakes?

YOU MAY RATE THIS CHILD A5

A'IETTER/SOUND' LEVEL

CHILD

lf the child cannot
recognize four letter

sounds, YOU MAY RATE

THIS CHILD AT A 'PRE.

READING'LEVEL

YOU MAY RATE THIS CHILD AS A
,WORD, 

LEVEL CHILD

---->

___>

YOU MAY RATE THIS CHILD AS

' A'PARAGRAPH' LEVEL CHILD

YOU MAY RATE THIS CHILD AS A,STORY, LEVEL CHILD

After listening to the child read the story, read out the question to him / her, does the child answer the
question correctly?

Mark 'Can do' in response

Are ALL Our Children Leorning?
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Mark 'Cannot do' in response

START

Present the child with the literacy test. Ask the child to read any five letter-sounds from the

letter sound recoSnition list. Can the child recognize at least 4 letter sounds?

NO

J

YES

YES

YES

YES

YES

32



Numeracy Assessment Grade 3

Glvc thc chltd the number recotnltlon exerclse. Lct the
chlld read any FIVE numbers. At lcast FOUR must ba

correct. Can s/he corrcctly rsrotnlzc FOUR numbsrs?

r
Glve the chltd the PLACE VALU€ sums. Let the chll.d order the numbcrs

corrcctly. Can s/he order thc numbcrs from the sm.llcst to the
biggest?

Cive the chitd the addition surns. Let the chitd do any THREE. At
least two sums must be corrcct. Are two addition sums

Give the child the number patterns on addition sums. Let the
chitd Eet the next number. Has the child cot the next number?

Give the chitd the subtraction sums. Let the chitd choose and
do any THREE. Are any two subtraction sums completed

Give the chitd the number patterns on subtraction sums. L€t
the chitd get the next number. Has the chitd got thc ncxt

Give th€ child the multiplication sums. L€t the child do any
THREE. Are anv two multiplication surns correct?

Oive the chitd the division sums. Let the child attempt any
THREE. Are any two division sums completcd correctty? I 'illn:H'#[,:3lt"

YOU MAY RATE THIS CHILD
AT A'COUNT and MATCH'

YOU MAY RATE THIS CHILD
AS A'PRE.NUMERATE'LEVEL

YOU MAY RATE THIS
CHILO AS'NUMBER

RECOGNITION'
LEVEL CHILD

YOU MAY RATE THIS
CHILD AS A 'PLACE

VALUE' LEVEL CHILO

IE

E
tr
tr
tr
E

YOU MAY RATE THIS
CHILD AS A 'AOOITION'

LEVEL CHILD

YOU MAY RATE THIS
CHILO AS A 'NUMBER

PATTERNS ON

AOOITION'LEVEL

-----J
YOU MAY RATE THIS CHILD

AS A 'SUETRACnON'
LEVEL CHILD

YOU MAY RATE THIS CIIILO
AS A'NUMg€R PATTENTS
ON SUSTRACNON'LEVEL

CHILD
__>

YOU MAY RATE THIS CHILO A5 A'DIVISION'LEVEL

Give the ethno-math and bonus question to every assessed child retardless of the tevel they are.

Arc ALL Our Chlldren Leomlng?
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START

Start here for all children aged 6-15 years who are in grade 4 or bctow, to attcmpt any FIVE sets and match with the
numbcr. At least FOUR PAIRS must be corrcct. Can the child match FOUR pairs correctty?

t,

*--:>

YES

Y€S
/
\

YES

YES

YES

YES

YES

YES



Appendix 3: Sampling

The 2023 sampling for Usawa Agenda's Foundational
Literacy and Numeracy Assessment (FLANA) utilised
the list of Enumeration Areas (EAs) created by the
Kenya Nahonal Bureau of Statistics for the 2019
Kenya Population and Housing Census enumeration
as a sampling frame. The Enumeration areas were
developed based on the number of households and

could be a village, part of a village or a combinatron
of villages. On average, an EA has 100 households.
However, the measure of size (MOS) of an EA was

set at between 50-149 households. The EAs are

categorized into rural and urban. The list of EAs

underwent cleaning to check for proper coding
of units, check for any duplicatrons, and check for
completeness and to net out the list of special EAs

which contained non-co nventional households, before
the list was designated as a sampling frame for the
survey.

The sample size for the 2023 National Learning
Assessment survey was computed at 2,000
Enumeration Areas. Following the Kenya 2010
Constitution, a total of 47 counties were created and

they were recognized as the highest sub-national

Garissa 11

Walir 16

administratrve areas of Kenya. The survey sample was,

therefore, allocated to all the 47 counties to be able to
produce county level esttmates, resulting to 50 studY

domains namely; National, Rural, Urban and the 47
counties.

The sampling frame was stratified with the counties
forming the first level of stratification then into rural
and urban areas, yielding 92 strata as follows; 47
counties and their rural and urban with Nairobi and

Mombasa counties being purely urban. The sample
of 2,000 EAs for the survey was allocated to the
92 strata using square root allocalon method, this
was to power counties with low population sizes to
have sufficient sample sizes to allow for county level

estimatron of indicators. The sample was then drawn
independently from each sampling stratum usang

probability proportronalto size selechon method. Prior
to selection, the frame was further implicitly strattfied
by geographic locahon to ensure spread of the sample
across the Country. ln addition to the 2000 EAs, 250
EAs were drawn as replacement sample while 20 EAs

in Makueni County were sampled for pilot exercise.
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Appendix 4: Distribution of Enumeration Areas by County and Location

Mombasa 45 Samburu

Kwale 15 Trans Nzoia 26
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Appendix 5: Partners who led the assessment exercise across the country

No. CountyName Partner Organisation
1

2

3

!
:
6

7

I

Earinto

Bomet

Bungoma

Busia

Elteyo Marakwet

Embu

Carissa

Homa-Bay

lsioto

Kaliado

Kakamega

Xericho

Kiambu

Kirifi

Kirinyata

Kisii

(isumu

Kitui

Kwale

Laikipia

Lamu

Machakos

Makueni

MandPra

Marsabit

CentraI Rift Community Devetopment Program

@
Forum for Art in Community Devetopment

'-Brtrt" 
Neighbours K""p",. Edr.ution Trrrt

a"trt" l-r,, ^*,*"*
Partners ir Arts and Contemporary Devetopmnet

Community Education & Devetopment Protram

VIAGENC0 OrRanization

0arbatutta Cotlaborative lnitiative 5HG

Dupoto-e-Maa

Socio Economic Empowerment Devetopment (SEED) CB0

Rays of Hope-Kenya

] Kijabe Environment Volunteers (KENV0)

I tttcooe - x.ny,

I Sasana Disabted S.H.G

Vines Kenya

Magunga f*trt"pa Ct',,t0 Srpport Crorp

T xv"ni Kya Waasya Women Group

Kwate Youth and 0overnance Consortium

One More Day for Chitdren F.

Uwezo Youth Croup

Youth For Sustainabte Deve[opment

Makueni Youth Network

HIVA

I Pastoratist Action for Devetopment
I

Nachamai Se[f Hetp Croup

frl"r, P"r* tniti*i*
PANFT BO

Go Economic Empowerment Programme (CEEP)

Youth lnitiatives- Kenya

Sifa Chitdren WeLfare Association (SCWA)

Vision Empowerment Trust

Network For 5ociat Change

KapsooGaa SeLf Hetp Croup

0totutunB a Etites Youth 0rtanization

Al.l.iance for Chi[d Heatth lncLusive Learning and Development

Hope Vattey Famrty lnstitute

lnspire Chil.dren and Youth Ortanization

Samburu Women Empowerment lnterBrated Program

YAWOSUP 
-.

Taveta Chi[dren Assistance

Delta Voices Youth Group

Chl.,ka Y"rth l"f*mation Centre

5- Afrf" CBO

Atemun Pastoratists Empowerment lnitiative

Turkana Chitdren With Disabitity 0rganization

Read and Run Centre

SACADA CBO

Jatataqa Self HeLp Group

Yangat Community Devetopment 0rtanization
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Contacts

Usawa Agenda,

22 School Lane. Westland

PO. Box 2907-00606,

Na irobi.

Tel: +254 114 2O9 42O

Email: info@usawaagenda.org

Website: www. usawaagenda.org
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